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We may start with the three guidelines suggested by HE Mr. Mohamed Hassan,
namety:

1. The present state of education in the Islamic countries.

2. The aim towards higher level of achievement and the obstacles to realize that
goal.

3. The steps to reach the goal.

This is not an easy task. It requires more detailed analysis of education goals
and its diversity in the Islamic world than the brief comments presented in my
note. in this note, | focus on some of the reasons for the apparent complexity of
educational development, namely, diversity, quantity versus quality, learning
innovations, advances in global technology, the role of motivation and morals in
education planning, the role of demography, and, the link between education and
governance. Although the issues are complex and wide-ranging, my note is brief
and constrained by space and time (for details and references, see Sirageldin
2007, available in the secretarial).

First, diversity, of both the education systems and the requirements for its
improvement in the Islamic world presents a conceptual and practical challenge,
especially if a general statement of educational requirement in the Muslim world
is required. There are about 60 Muslim countries including more than a billion
people with about one third under-fifteen years of age, with varied political,
economic and social systems and status, and with educational systems that vary
significantly in quantity, subject-matter, quality, and degree of achievement. Such
diversity is documented by quantitative data on student enroliment,
student/teacher ratios, cost per student, learning innovations and equipments,
along with in-depth reports and studies. Data is readily available from UNDP and
UNESCO publications among others. | went through some of the current and
historical data and was impressed by the apparent improvements over time of



the education systems, in spite of the persistence of high rates of population
growth—especially those in the education age (6-15)—in the majority of the
Muslim countries. But improvements in quantitative and input data, even with
sophisticated technical analysis do not necessarily convey either the full story of
educational development or their impact on development. Numbers may be
deceptive. Apparent improvements in educational data do not necessarily imply
improvement in the rate of economic growth or in the status of development. For
example, an increase in teacher-student ratio or in student enrolment may not
lead to improvement in education quality or in the country’s level of development.
A positive impact depends on the quality of teachers, students and parents’
motivation, the evolving dynamics of local and global job requirements and
opportunities, among other factors. There are many dimensions to educational
development whose presence is necessary to ignite economic and social
development and sustain its achievement over time. Indeed, input measures,
such as enrollments, years of education, teachers’ numbers and qualification,
curriculum or educational technology are essential date for monitoring progress.
But the end-aim of education for development, the focus of the present Forum,
goes beyond these measures.

Second, education quality, based on outputs not inputs is an important measure
for system evaluation. Educational quality is usually measured in national
surveys of basic education levels. When surveys include school, parent and
environmental data, its findings become more useful for policy assessment. The
purpose of these surveys is to test students’ comprehension, understanding and
judgment of the various subjects, while investigating weaknesses. Studies reveal
that quality as measured above while related to parents’ interest in their children
education, is not highly correlated with cost. For example, in the late 1990s, the
public educational cost per student in Kuwait was the highest in the world, but its
index of quality was one of the lowest in a survey of 45 countries, while Malaysia
and Korea, with a relatively lower cost per student were in the upper five percent.
There are factors other than expenditure per student that is required to enhance
educational quality. These include among other factors, learning innovation,
student and parents' motivation, and how the education system is being viewed
by parents and government and how it interacts with technical advances, market
requirements and the changing global governance.

Third, learning innovations are essential but not easy to grasp. The scientific and
technology establishment is getting increasingly complex, expensive, and
globally competitive. Complexity and expense implies increase in the gestation
period between learning and returns, thus how parents and government view the
investment in children. Scientific development is an outcome of investment in
human and physical capital with education, training, and research and
development playing a pivotal role. In this perspective, education is viewed as an
essential input for technological and scientific progress. Innovations in learning
are developed to enhance the efficiency and effectiveness of the education and
training systems in order to contribute to economic growth. Global companies are






